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Change is a journey, not a blueprint. (Fullan, 1993)

Abstract

The purpose of this study was to validate a pro-
Jessional development model for physical education
and health education (PEHE) teachers (K-12) in
California. The Costa Del Sur California Physical
Education—Health Project (CPE-HP) has a pri-
mary mission of uniting selected participants from
PEHE for examination of pedagogical practices,
content inquiry, and effective leadership skills. An
instrument was developed to assess the participant’s
perceptions of the program’s effectiveness in rela-
tion to specific goals and tenets of the subject mat-
ter projects. Participants (N = 31) completed the 68
item survey. The overall results indicated the Costa
Del Sur CPE-HE was an effective professional de-
velopment program for establishing professional net-
work, leadership skills, and reflective teaching skills
in adult learners. In addition to the aforemen-
tioned outcomes, the findings further suggest that
this project provides a valuable model in structure
and function for other professional development pro-
grams designed to enhance the professional skills of
adult learners.

Change in our schools is not due to a lack
of commitment but from an inadequate un-
derstanding of the process (Sagor, 1991). In
recent years educators have come to recog-
nize that effective educational change and
professional development is an unpredict-
able journey traveled over time. Engaging
teachers in change requires many opportuni-
ties for them to visit and revisit their profes-
sional concepts and practices. As stated by
Fullan (1993), “‘change is non linear, loaded

with uncertainty and excitement and some-
times perverse’’ (p. 24).

What is the source and direction of profes-
sional development? Often teachers have
looked to conferences, workshops, and fac-
ulty in colleges of education for answers. In
many of these situations professional devel-
opment was seen as attendance by an indi-
vidual(s) at a particular event neither cre-
ated, requested, or designed by teachers. This
practice of hit and run does not appear to
produce effective and/or systematic change
(Willis, Donhoff, & Posnick-Goodwin, 1997).
In a study of 48 schools in Illinois it was de-
termined that educational institutions which
demonstrated successful and effective change
were found to be users of a variety of exter-
nal support and sources. According to Baker
et al. (1991) and Fullan (1993) there was no
evidence of school improvement in those
schools that did not access external support
(Baker et.al. 1991; Fullan, 1993). It appears
that effective change and professional devel-
opment is a result of collaboration between
many parties, including teachers at all levels
of education. In support Rosenholtz (1989)
indicated, ‘. . . Improvement in teaching is a
collective rather than an individual enter-
prise and that analysis evaluation and experi-
mentation in concert with colleagues are con-
ditions under which teachers improve’ (p.
73). This collaborative process can facilitate
teachers sharing their effective classroom
strategies, build trust, and engage teachers in
professional development as they teach one-
another. Historically, collaboration between



public schools and colleges of education has
not been a critical issue in teacher educa tion.
The body of research by John Goodlad docu-
ments a change in this process. As stated,
“the sharp break with the past that occurred
in the early 1990’s was the growing realiza-
tion of the need for connectedness’’ (Good-
lad, 1994, p. 1). Further, the research by
Goodlad indicated that collaboration between
these two groups appeared critical, ‘““There
must be a continuous process of educational
renewal in which college and universities . . .
join schools as equal partners in the simulta-
neous renewal of . .. educators’ (p. 2).
Further conditions that appear to be in-
herent in effective professional development
programming is the actual openness of the
teacher. Those willing to work with col-
leagues, interested in growth and a person-
alized reconstruction of pedagogical prac-
tices, and who are involved in creating their
own research questions in terms of action re-
search (Tinning, 1991) appear to make sig-
nificant strides toward educational renewal.
This type of change is enhanced when teach-
ers are treated as professionals (Sagor, 1991).
When the quality of their environment is en-
hanced and the services provided them are
adequate, success can be achieved. Each fac-
tor plays a critical role in the design and de-
velopment of the California Subject Matter
Projects (CSMP’s), a unique professional de-
velopment program for educators K-16. In
1992, the California Legislature authorized
an augmentation in funding to the CSMP’s.
This legislation allowed for the creation of
the California Physical Education and Health
Projects (CPE-HP) with the first leadership
institute meeting in the summer of 1995.
This institute drew program participants
across California from the fields of Physical
Education and Health Education. Resulting
from this inaugural two-week gathering a
leadership core was established which facili-
tated the expansion of four distinct sites.
These sites presently serving over a hundred
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PEHE personnel across the State on an an-
nual basis.

Typically located on university campuses,
projects select qualified teachers and other
and professionals through a competitive re-
view process. Chosen participants are brought
together to engage in the study and practice
of their discipline while investigating the con-
structivist (Fosnot, 1996) approach to educa-
tion. More specifically, the CPE-HP’s are char-
acterized by unifying principles that underlie
the development, content, participant selec-
tion, and overall essence of the program. Each
principle contributes to the philosophical
framework that distinctively separates a sub-
ject matter project from other professional
development programs. These principles in-
clude:

(1) a teachers-teaching-teachers pro-
gram;
teacher leadership that represents
the diversity of teachers, students,
and schools;
flexible teaching approaches, cur-
riculum renovation and development
that is sensitive to diverse student’s
populations for appropriate student
learning;
identifying exemplary teachers
(K-16) and providing an opportunity
to critically examine their own prac-
tices and those of their colleagues;
creating multiple structures and pro-
cesses for connecting the knowledge
and understanding of exemplary
teachers to the broader community
of teachers statewide;
provide opportunities to develop the
leadership potential of these exem-
plary educators; and
creating indistinct lines between the
“practitioner,” ‘‘researcher,’”” and
“content specialist” and allow
CPE-HP participants to move easily
among these rolls.

The CPE-HP’s adhere to these principles as
they expand conceptual and theoretical

(2)

(3)

(4)

(5)

(6)

(7)
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frameworks of presented subject matter in
PEHE. Rooted in a “‘teacher teaching teach-
ers’’ model of professional development
these sites help establish and sustain a vi-
brant culture of and for teachers to discuss
and share their best pedagogical practices.
This process provides teachers with ongoing
support and opportunities to address the
myriad of challenges facing PEHE teachers
in California’s schools. Inherent in this pro-
cess the sites seek to address the ongoing
educational challenge of examining and
bridging student levels of understanding with
the delivery of content. In addition, pro-
gram sites promote an environment that en-
ables program participants to develop a posi-
tive interconnectiveness and working
relationship, which can lead toward an ef-
fective professional networking. Active en-
gagement and team building activities are
designed to equip individuals with the skills
and confidence required for initiating
change within instructional programs. As
educators of health, fitness, and movement
oriented content, participants are encour-
aged to do the discipline. Opportunities to
participate in a variety of physical activities
offer a rewarding experience as indicated by
participants’ responses. Doing the discipline
in Health ranges from participant contacts
with community programs such as Hospice
and Hotline, along with other professionals
from a variety of health oriented fields. Par-
ticipants are encouraged to continuously
evaluate their instructional effectiveness and
personally reflect about the content they
teach and the efficiency of their instructional
style. New trends and innovative curricular
content associated with PEHE are also intro-
duced to participants as distinct and com-
bined disciplines. Consequently, the CPE-
HP’s continually provide opportunities for
experiential activities to expand content
knowledge, theoretical concepts, innovative
movement concepts and skills, and health
oriented movement experiences essential for
any professional.

Creating opportunities for professional ad-
vancement and leadership within any disci-
pline is a challenging endeavor. Maintaining
focus and direction becomes paramount
when instituting any professional develop-
ment program. This is especially true when
bringing together professionals from two dis-
tinct disciplines that share similar goals. This
was the challenge of Costa Del Sur, one of the
four CPE-HP’s.

Professional Development Setting

The Costa Del Sur CPE-HP was located on
a rural university campus in Central Califor-
nia. All participants resided together for a
two-week 115 hours experience that included
60 hours of formal sessions and 55 hours of
informal discussions, meals, and general well-
ness activities. Eight teacher leaders, 7 men-
tor facilitators, and 4 content specialists led
the formal and informal sessions. Three indi-
viduals with terminal degrees in either PE or
HE directed the program.

Methodology

Subjects

Thirty-one educators representing all aca-
demic levels from Central and Southern
California volunteered to participate in the
study. Subject diversity reflected both eth-
nicity (10% African American, 3% Asian
American, 57% Caucasian, 10% Hispanic,
20% Non-specified), gender (71% female
and 29% male) and instructional responsi-
bility (25% classroom teachers, 29% physi-
cal education specialist, 10% health special-
ist, 26% combination of physical education
and health specialist, 6% health profession-
als, 3% non-specified). Professional experi-
ence viewed by years ranged from 1 to 32
with a mean of 14.5.

Instrument and Data Collection

This informal descriptive study utilized a
survey instrument consisting of 68 items.
The survey was based on an instruments
utilized by other Projects across the state



(Pisano, 1995). The principle investigator
adapted and added to this instrument to
measure subject perception of Costa Del
Sur’s effectiveness. Items added were a re-
flection of the project’s guiding tenets. The
final instrument included identifiable re-
sponses based on a modified Likert Scale of
1-4 (4 represented strongly agree, followed
by agree, disagree, and strongly disagree),
and 1 open-ended question. Content areas
patterned after cross-disciplinary sites in-
cluded participants opportunity to develop
subject specific knowledge and skills, the en-
couragement of leadership skills, expanded
resources, and practice of a conceptual-
teaching and active learning models assess-
able to all students (Pisano, 1995).

The instrument for this study was organized
into 7 distinct sections which included: (1)
demographic questions, (2) relationships,
networking, and professional validation, (3)
leadership development, (4) perceptions of
doing the discipline, (5) teacher reflection,
(6) content development and awareness, and
(7) management of the institute. The final
item was an open-ended question asking par-
ticipates, ‘‘based on my two week experience
I have the following comments.”” Specific
quotes revealed in the result section of this
paper were all obtained from this one ques-
tion. In addition, due to lack of research in
PEHE subject matter projects, this study is de-
termined to be seminal in nature, and all ac-
cepted limitations apply.

The instrument was subjected through a
panel review process. The five individuals serv-
ing on the panel included two university pro-
fessors and three PEHE consultants. The
panel reviewed the instrument for content va-
lidity in relation to other previously used in-
struments and item clarity, all appropriate
changes were made. Each participant com-
pleted the instrument on the final day of the
morning session. Upon completion the sur-
veys were collected by the principle investiga-
tor and analyzed.
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Results

Networking

Perceptual responses related to network-
ing revealed that participants as a result of the
subject matter project felt very connected to
others in the discipline (x=3.9 SD=.30), will-
ing to contact persons from the CPE-HP
(x=3.9 SD=.30), and committed to instigate
change with colleagues (x=3.67 SD=.48). The
mean scores of the group reflected several in-
dividual statements such as one from a health
educator,

“At first I felt that there was little we could
do to bring physical education to its right-
ful place in the educational scheme. I now
feel that with this group this is possible, if
the group as individuals is given time
throughout the school year to plan, to
meet and confer, and encouraged by ad-

ministration and colleagues, growth is pos-
sible.”’

In support, one classroom teacher of 13 years
declared, ‘‘I've made friends, learned a lot
and truthfully say that I am going home a bet-
ter person and teacher.” Another physical
education health education teacher insisted,
“I plan to continue these friendships and net-
work throughout the years to come.”

Professional Validation

Concerning professional validation, re-
spondents indicated that as a result of the
project they feel validated as a professional
(x=3.9 SD=.30), supported in what they do
as a teacher (x=3.7 SD=.48), and more con-
nected with the discipline (x=3.9 SD=.30).
Further evidence comes from numerous
statements made by participants. One class-
room teacher with 20 years experience pro-
fessed, ‘I feel validated, motivated, renewed
and refreshed ... I feel O.K. to being and
becoming a PE/Health advocate for myself,
as well as, others.” A physical education
teacher maintained, ‘‘knowing that you are
not alone in your struggle to physically edu-
cate students, parents, community, and ad-
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Figure 1
Sample Questions from Survey Instrument

Please respond to the following statements by circling either (SA) strongly agree, (A) agree, (D)
disagree, or (SD) strongly disagree.

With regards to networking, professional validation, and leadership development
After attending this subject matter project I feel:

connected to others in my discipline.

Willing to contact persons from CPE-HP.

Committed to instigate change with colleagues.

Feel validated as a professional.

Supported in what I do as a teacher.

More connected with the discipline.

Motivated to promote physical education and health education within the community.
Confident in leading discussions in physical education.
Confident in leading discussions in health education.

10 Willing to take a leadership role.

11. Comfortable in leading a decision making process.

12. Open to helping others design and reach their own goals.

13. Motivated to get more involved with professional organizations.

VPN A WM

With regards to doing the discipline, reflective teaching, and content development
I was provided the opportunity at this subject matter project to:

1. Learn about the status of my own health.
2. Experience movement in a variety of ways.
3. Actively engage in creative movement experiences.

As a result of my involvement with this project I see a need to:

1. Be reflective about how I conduct class.
2. Write out my thoughts after class.
3. Ask myself, “is how I teach promoting learning.”

As a result of this project I am more familiar with:

Cooperative games.

Problem solving experiences.

Trust building activities.

The comprehensive school health system.

Health literacy.

The use of health information product and services.

bW~



ministration is very uplifting. These two
weeks have shown me that there are people
on the ‘same page’ and ready to multiply
that.”” Another physical education teacher of
22 years summarizes the concept of network-
ing by asserting, ‘‘the contacts I have made,
the web/connection, have such a deep root
that I can say as a teacher/person I have
been blessed beyond my expectations.”

Leadership Development

The responses from program participants
suggest renewed feelings of confidence in a
leadership role. One classroom teacher of 7
years stated, “‘I will spread the knowledge ac-
quired through this institute to my students,
staff members at my school, staff members at
my district, and to the communities where I
live and work.”” This statement is supported
by the respondents who reported they are
now motivated to promote physical educa-
tion and health education within the com-
munity (x=3.7 SD=.45). In addition, partici-
pants indicated they are now confident in
leading discussions in either physical educa-
tion (x=3.4 SD=.77) or health education
(x=3.4 SD=.56), and are willing to take a
leadership role (x=3.7 SD=.54). As one physi-
cal education teacher of 26 years expressed,
I feel empowered to teach more completely
for my students and to effect changes at my
school to provide better education for all of
our students.”

Survey results further suggested that as an
outcome of their involvement with the project
they are now comfortable in leading a
decision-making process (x=3.6 SD=.56), and
open to helping others design and reach their
own goals (x=3.7 SD=.48). One particular re-
spondent indicated, ‘I am motivated to use
some or most of the strategies ... with my
staff members and students.”” Another health
educator of 5 years claimed, ‘I am more mo-
tivated to take a leadership role in my school
and district.”” Participant involvement with
the project also motivated participants to feel
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a need to get more involved with professional
organizations (x=3.6 SD=.50) (See Table 1).

Doing the Discipline

Results varied in relation to doing the dis-
cipline. As reflected by the survey results, par-
ticipants were provided the opportunity to
make healthy life choices (x=3.9 SD=.30), and
learn about the status of their own health
(x=3.5 SD=.57). One particular classroom
teacher supported the concept of modeling
healthy practices by insisting, ‘‘as we model
healthy life choices, these behaviors will mul-
tiply to others.”

Participants perceived they experienced
movement in a variety of ways (e.g. traditional
and non-traditional sports, various exercise
routines, and kayaking) (x=3.9 SD=.25), as
well as actively engaged in creative movement
experiences (e.g. group initiatives, project ad-
venture challenges, ropes course experiences,
and trust building activities) (x=3.6 SD=.50).
In addition, participants were encouraged to
take risks throughout the project. Risk taking
was associated with certain physical, mental,
and emotional challenges. Participants were
asked to critique pedagogical practices, ex-
plore new content, test physical limits, and in-
teract socially. Each form of risk taking was
designed to promote more didactic learning
and thinking within the participants. The per-
ceptions from respondents indicates that as a
result of the project they actually became risk
takers in professional endeavors (x=3.7
SD.46). This statement is supported by one
classroom teacher of 20 years who stated,
“personally, I haven’t been a risk taker but I
found myself taking risks on the ropes chal-
lenge course—what a revelation!! Thank you
for everything.”

Reflection

In the area of reflection respondents per-
ceptions indicated they had become reflec-
tive practitioners. Participants will ask them-
selves “‘is how I teach promoting learning”’
(x=3.8 SD=.40) and see a need to be reflec-
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Table 1

Participants Perception of Relationships, Networking, Professional Validation, &

Leadership Development

Question: As a result of attending this subject matter project I feel:

Relationships/Networking
1. connected to others in my discipline.

2. willing to contact persons from the CPE-HP.
3. committed to instigate change with colleagues.

Professional Validation

4. validated as a professional.

5. supported in what I do as a teacher.
6. more connected with the discipline.

Leadership Development

7. motivated to promote physical education and

health education within the community.

8. confident in leading discussions in physical
education.

9. confident in leading discussions in health
education.

10. willing to take a leadership role.

11. comfortable in leading a decision-making
process.

12. open to helping others design and reach their

own goals.
13. motivated to get more involved with
professional organizations.

tive about how they conduct class (x=3.7
SD=.46). In addition, respondents indicated
they will write out their thoughts (x=3.4
SD=.56), will take the time to think about
their student needs (x=3.9 SD=.30), and ask
themselves, ‘‘what content is most important”’
(x=3.8 SD=.43).

Content Development and Awareness
Concerning content development and
awareness respondents indicated that as a re-
sult of the project they are more familiar with
cooperative games (x=3.7 SD=.45), problem

Mean SD
3.9 30
3.9 30
3.7 48
3.9 30
3.7 48
3.9 30
3.7 45
34 77
3.4 56
3.7 54
3.6 .56
3.7 48
3.6 .50

solving experiences (x=3.6 SD=59), move-
ment skills and movement knowledge (x=3.5
SD=.68), fitness oriented activities (x=3.5
SD=.63), and trust building activities (x=3.8
SD=.37). In support of the recorded scores
one classroom teacher of 14 years declared,
‘... the team building activities are things
that I can take back with me to my classroom
and colleagues. Thank you for the opportu-
nity to grow.”

The investigation of content related to
health literacy and multiple intelligence’s was
viewed as essential by program directors. Un-



derstanding health literacy was critical as the
concepts applied equally well to students
learning either health or physical education.
In addition, providing insights into how stu-
dents learn (multiple intelligence’s) is impor-

tant for all educators. In relation to the value
of these educational theories one classroom
teacher of 25 years indicated, ““...I was
deeply moved and motivated with the mul-
tiple intelligence’s.”” Another classroom

Table 2
Participants Perception of Doing the Discipline, Reflective Teaching, Content
Development
Doing the Discipline

Question: I was provided the opportunity at this subject matter project to:

1. make healthy life choices.

2. learn about the status of our own health.

3. experience movement in a variety of ways.

4. actively engaged in creative movement
experiences

5. become a risk taker in professional endeavors.

Reflective Teaching
Question: As a result of my involvement with this project I see a need to:

6. ask myself, “is how I teach promoting learning.”
7. be reflective about how I conduct class.

8. write out my thoughts after class.

9. think about my students needs.

10. ask myself, “what content is most important.”

Content Development
Question: As a result of this project I am more familiar with:

11. cooperative games.

12. problem solving experiences.

13. movement skills and movement knowledge.

14. fitness oriented activities.

15. trust building activities.

16. the comprehensive school health system.

17. health literacy.

18. the use of health information product and
services.

19. general health issues.
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Mean SD
3.9 30
3.5 57
39 25
3.6 .50
3.7 46
Mean SD
38 40
3.7 46
3.4 .56
3.9 30
3.8 43
Mean SD
3.7 45
3.6 .59
35 .68
3.5 63
38 37
3.6 .55
3.8 37
3.6 61
3.6 51
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teacher of 20 years stated, ‘I have a better un-
derstanding of a health literate person and
multiple intelligences.”’

Responses on the items within the instru-
ment indicated that as a result of the project
participants are more familiar with the com-
prehensive school health system (x=3.6
SD=.55), health literacy (x=3.8 SD=3.8
SD=.37), the use of health information prod-
uct and services (x=3.6 SD=.61), and general
health issues (x=3.6 SD= .51)

Implications for Education

The Costa Del Sur Physical Education and
Health project continues to shape a positive
perspective of professional development for
educational professionals. The affirmation
gained from participants is a direct result of
the structure and function of this program.
The fact that these participants perceived that
they have expanded their knowledge base
and are deeper committed toward educa-
tional change indicates positive results. In ad-
dition, the results further suggest that partici-
pants of this program are motivated to take a
leadership role, have developed a strong in-
terconnectiveness between colleagues, and
will become a more reflective practitioner.

Based on the result of this study it is the au-
thors perception that the probability of di-
rect impact is foreseeable with many third
party contacts. Colleagues, sight administra-
tors, and most obviously the students can all
benefit. The potential for indirect impact with
parents, school board members, and the com-
munity as a whole is also highly feasible. In-
dications are that not only will program par-
ticipants gain from the experience, but many
others as well.

Of the many things that contribute to the
success of any professional development pro-
gram, the organizational design was clearly a
contributing factor. When educational pro-
fessionals are provided the opportunity to
deepen a discussion, explore alternative ways
of educating students, critique curricula, and
build networks, professional growth is inevi-

table. The roots of success were also found
within teachers-teaching-teacher’s model of
professional development. The Costa Del Sur
project reinforced this model throughout its
leadership structure. Utilizing teachers as fa-
cilitators, discussion leaders, and program di-
rectors all contributed to a break down of
educational hierarchies, which created a col-
laborative and cohesive environment. All in-
volved were equal partners in the challenged
of educating California’s youth. This partner-
ship enabled the Costa Del Sur Project to be
so successful.
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