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Outdoor Experiential Education (OEE) pedagogy suggests that by traveling through or living in backcountry environments, gaining knowledge of and stewardship for the natural environment, and participating in exercises that focus on developing personal bonds to the landscape, students should leave an OEE course or class feeling a greater depth of connection to and value for the natural environment.  This sense of place is essentially a culture of emotional belonging to place and community (Priest & Gass, 2005, Kyle & Chick, 2007).  The purpose of this study was to explore how students systematically marginalized by race, ethnicity, and/or class experienced sense of place and belonging in an OEE program. 

Literature Review 
Literature concerned with equity and diversity in the field of OEE is characterized by a sense of urgency and a call for more scholarship and research on all fronts.  Warren, Roberts, Breunig, and Alvarez’s (2014) state of knowledge review underscored the need for additional social justice scholarship and research in the field of OEE and highlighted the glaring gaps in OEE’s social justice education curriculum and lack of comprehensive, meaningful diversity and equity in all areas in the field.  Most meaningfully in terms of this study, Roberts (2009, 2015) applied Critical Race Theory (CRT) (Delgado & Stefancic, 2012) to interrogate the roles Whiteness and White privilege play in the outdoor recreation and leisure experiences and underrepresentation of groups historically marginalized by race, ethnicity, and class.   Finney’s (2014) work on cultural space, along with Rao and Roberts (2018) scholarship on Women of Color in OEE, assist scholars in asking vital questions regarding access, theory, and policy by proposing an inclusion of cultural and ethnic identity and intersectionality into the discussion of race and gender identity and the use of public lands.  Additionally, Gress and Hall (2017) raise critical questions about the goals of diversity initiatives in OEE in regard to their ability to cultivate genuine diversity within a program and draw attention to the problematic hegemonic approach to OEE curriculum.  There is limited research as to the cultural responsiveness of OEE curriculum in general, and/or research that directly examines OEE sense of place curriculum in terms of its cultural responsiveness and/or relevancy.  The existing scholarship in OEE and related fields reveals a need for more research to address systemic inequity in OEE, and to apply scholarship in the fields of critical theory and social justice pedagogy to conduct research.  For this reason, this study explores the intersection of social justice pedagogy and OEE sense of place and belonging curriculum.   

Methods and Results
A qualitative case study method was employed influenced by the concept of cariño (Duncan-Andrade, 2007) that is often used in participatory action-research and a socialist constructivist or transformative approach as described by Creswell (2013).   To create a rich understanding of participants’ experiences and perspectives, the researcher employed the analytic technique of pattern-matching (Yin, 2006) to code each data set.  The study was reviewed and approved by Prescott College’s Institutional Review Board before research was conducted; anonymity was strictly preserved by the researcher and member checks were implemented.  
Data was collected through 27 in-depth interviews at one OEE program site (a wilderness-based expedition program) with two sets of participants: 1.15 student and four intern participants in the OEE program; 2. Eight field instructors of the OEE courses. By design, 14 of the 15 student and all intern participants self-identified as representative of systematically marginalized social identities in the United States (e.g. Black or Persons of Color, low socioeconomic standing, LGBQT). Data from participant interviews was divided into two main sets for analysis: The background and identity of participants and the experience and reflection of participants.  Additional data was collected through the critical textual analysis of staff training manuals and program marketing materials.   
Analysis of student-participant perspectives demonstrated that successful experiences for students systematically marginalized by race, ethnicity, and/or class on OEE can be impeded by isolation, compounded by a lack of group or instructor support.  Additionally, successful experiences can be limited by a sense that the responsibility for a successful course lies solely with the student, the perceived difficulty or impossibility of successful completion of the course, and no access to tools for self-care.  Critically, the data collected from some instructor-participants paralleled these student-participant responses and highlighted the correlation between instructor OEE pedagogies oriented towards dominant identified student populations and the student-participant experiences on these courses.  Comparatively, analysis of some student-participant responses revealed that important pathways to success exist and are replicable for students systematically marginalized by race, ethnicity, and/or class on OEE courses.  Importantly, the themes or codes identified in student-participant responses were mirrored in the results of responses from instructor-participants who strove to adopt an OEE pedagogy that is structured to include marginalized students.  
The comprehensive analysis of data, including program materials, produced three major themes or takeaways: 1. In practice and pedagogy, OEE sense of place and belonging is not inclusive, 2.  The traditional architecture of OEE at a program level, (pedagogy, policies, practices, curriculum) directly affects the experiences of students marginalized by race, ethnicity, and/or class in sense of place and belonging at a course level, and 3. The successful facilitation of sense of place and belonging for students from marginal identified populations requires an additional framework of equitable support and culturally responsive teaching practices.  

Discussion
Specific recommendations for future practice as a result of the research included the implementation of equity and inclusion trainings for field instructors, professional development programs for OEE field instructors and administrators of Color, adoption of culturally responsive pedagogy, and the development of curriculum across the field of OEE to understand the implications of the cultural construction of the Outdoors in order to better serve a racially and ethnically diverse OEE student population. The data analysis illustrated that equitable support and culturally responsive pedagogy requires formal social justice training.   
Overall, the acknowledgement of the cultural, political, and historical context of OEE, along with specific equity and inclusion trainings for instructors and staff, and culturally responsive curriculum and practices, is vital to marginal identified student populations’ experiences of success on OEE.  Indeed, the research suggests that culturally responsive institutional-driven pedagogy oriented to address inequity in OEE is required to shape consistent, successful experiences of sense of place and belonging for students marginalized by race, ethnicity, and/or class.  Thus, an emphasis on rethinking the traditional architecture of OEE policies, trainings, practices, and curriculum, is necessary to address inequity on the course level. 
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